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’ QUEENS CHINESE/KOREAN BILINGUAL -
LANGUAGE ARTS RESOURCE CENTER

location: ~  48-01 90th Street B
' : ) Elmharst, Queens -
*Year of Operation: - 1981-1982
‘Target Languages:__- ) Ch1nese, Korean ’
Number of Students: ) 383 Students (272, Ch1nese, 111 Korean) .
??rincipa]: | ' ‘Mr. Joseph Weintraub
_ Projgct Director: - ~ Dr. Margaret Pan-Loo

Funding Sources: - Title VII, Chapter 720

1. DEMOGRAPHTC CONTEXT

The Queens Chinese/Korean_Bi]?ngua] Language Arts Resource
Center operates at Newtown High Schoolfin the E]hhurst-Corona area of
’AQueens, Most students walk to school; some commute by bus orvsubwa&.
The attendance area encompasses low- and midd]e-income.families of multi-
. ethnic backgrounds living in one-.to three-family houses. Small buéinesses

-- many operated by Tocal residents -- are also found in the neighborhood.

¢

“It~has'been estimated that the population of the area'tc 17
percent A51an, 40 percent H1span1c 13 percent b]ack and 30‘percent
white. ~The Asian commun1ty 1nc]udes 1mm1grants from Korea, the Peop]e s
Republic of China (hereafter referred to as the P.R.C.), Hong Kong,
Taiwan, V1etnam, ahd other parts of Southeast As1a. Many received
adequate educat1ons before, the1r arr1va] dn this country but have not
been,ah]e to f1nd su1tab1e.Joos due to.11ngu1st1c and economic barriers.

The great majority of students'in the program speak their native Tanguages

at home, in their conminities, and with each other at school.

o
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IT. STUDENT CHARACTERISTICS

OVERVIEW A
/ Of the Studéhts enrolled in Newtown HithSchoo] during 1981-«
1982, approximately 50 percent were native Speakers of Spanish, 36'§erceﬁt
of English, and 14 percent of Chinese or Korean. Of the 383 students
“-served by thte program, 272 were Chinese;dominant and 111 Korean:dominant.
The ratio of male to female students was three to two. ,A]]Cweré foreign-
born. Of the Chinese population, 47 pércent came from the_P.R.C.; Taiw;n,l
Hona Kong, and Maéau; while 24 percent immigrated from Vietham and:other |
‘Indo-Chiné;e countries. Students enro11gd in the program throughout ;

"+ the year; there ‘were 31 new arriya]svduring the Spring; 1982 term.

The number of Chinese and Korean students ehro]]ed at each
grade level in the spring of 1982 is shown in Table 1.

TABLE 1

Number of Chinese and Korean Students by Grade (Spring, 1982)

Grade Chinese | Korean: Total

g | 76 14 .90

10 118 35 153
11 43 . 30 73

12 35 | e
TOTAL 272 - | . 111 383

.Two-thirds of the program students are in either grade 9 or
10, with the highest percentage of students at grade 1C.
, N
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. Table 2 shows the languages spoken and the countries of birth
of program students for whom information was provided. These Students

'speak a variety of. languages and have a variety of national backgfounds.

* TABLE,, 2

&

Number and Percéhtages.of Students by Language and Country of Birth

Language ’ Counfry of Birth ‘», - Number ' Percent =
Chinese-Cantonese Vietnam ‘ . o - 59 '16.0
People's Republic of China '~ .56 - ' 15,2
Hong Kong . . 39 . : 10.6
u.s. . 3. - 0.8
Laos i ) - 1 - 0.3
Other Asia - 1: 0.3 T
Chinese-Mandarin Taiwan - 45 o122
Vietnam : 27 7.3
People's Republic of China 22 6.0
Cambodia. , ' 2 0.5 .
Laos 2 0.5
Korea 1 0.3
Chinese-Other Brazil 1 0.3
Korean  Kored 7 2041
Vietnamese = Vietnam . _ 30 . 8.
Other Asian Laos ' 2 - ‘0.5
Thailand ‘ 1 o 0.3 -
. English -+ U.S. _ 3 o 0.8
TOTAL . " | 369 100.0
' .Fortyéthree percent ofithe stgdents speak Cantonese. -

.Thirty-one percent of thé students were born in Vietnam.

.Six students were born in the United States, however only
three report English as their home language.

-3-




The_number of program students by sex and grade level is shown

in Table 3. Tenth-grade ma]es1comprise the largest group of students

-,

- served.
TABLE 3 = .
Number and'PerCentages of Student;_by Sex and Grade
N o
| K -
. : ' Perceﬁt o Percent | Column Tofalfl
Grade Male - of Female of Total = Percent -
' _N Grade N Grade - | . N of A1l Students
9 |m 63 42 37 Jus 3
10 97 56 76 - 44 173 47
11 36 _61 23 39 59 16
2 |9 39 | 61 |23 . 6_
TOTAL 213~ 58 o 155 42 368 | 100

.Most (58 percent) of the program students are male, and the
male students outnumber ‘the female students at all -grade levels
except for grade 12. . o

_ .Although enrollment increases from grade 9 to grade 10, it
*dec]ines‘from grade 10 to grade 12.

.Most of the program students are in grade 10. .




Prbgram studénts"educatfonal hfstorieg Qany considerab1y.'-

..Some arrive with strong academic preparation. A Korean-dominant student.
recounted the couréeé she was féEing when she-left for America; they |
included Ené]ish, German, French, Chinese characters and reading, inter-

mediate algebra, science, and economics.

Othar program students, due to interrupted schoo]ingvof lack

-of educational opportunities in-their countries of origin, have received

Bilingual program students are reported by age and grade in Table 4.

=

P

Students' age and économic circumstances often pﬂ£ fhem under
considerable pressure. Many“maintajn after-séhdo] or weekgnd'jobs fn
vegetable stofes, restaurants, orvféC£oEies. Program'stéff repqrted
that most are serious studgnts.ﬁhb attend class conscientiously and

" apply themselves tobtheir.work,

© =Ba



TABLE 4

Number of Students by Age and Grade

14

Age | Grade 9 | Grade 10 | Grade 11 | Grade 12 | Total
16 23 . xfi ' ';}_;;J_:_;“_f_ . | 86
17 17 | 36 el e e
18 13 33 20 6 | 12
19 -8 11 . ‘10 | s | 35
- 20 3 g g g 19
21 4 3 -7
22 ' 1 B 1
Total | 108 173 59 23 > 363
Overage - |
Students . ' : SN
Number 64 89 38 13 204
Percent 59.3 51,4 64.4 . 56.5 |  56.2

- Note. Shaded boxes indicate age range for the grade.

Fifty-six percent of the program students are overage for
. their grade. The-highest proportion of overage students is:
in-grade 11, L :

.Most program stud&nts are 16-yearé'of age. Most of these are
in grade 10. :

.Approxihate]y 79 percent of the students are of Tegal age to
dropout of school. Of these, 71 percent are in grades 9 and
10. .
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DIVERSITY/ETHNIC COMPOSITION

The target popu1at1on comes from d1vers1f1ed geograph1ca1 areas
.‘with var]ous 11ngu1st1c backgrounds. In genera], students who. 1mm1grated

' from‘Hong Kong andﬁethnic Chfnese students-from V1etnam_speak the Cantonese
d1a1ect those f:rom Ta1wan speak Mandarin; those from the P.R.C. may‘
‘speak e1ther, In add1t1on, some . students can-also speak other Ch1nese
d1a1ects such as Taishanese or Fuch1enese. Students from the P R.C.

write with simplified Ch1nese characters wh11e the- rest of the Ch1nese

students -use the traditional standard characters.

T : -

| Students in the program also represent a wide range in terms . .
of socio-economic status,'cultural background, and educational ekperience;
4 Many ofwthe students from Vietnam have experienced political upheaval \
social. disruption, and personal ]oss, some have come to New York C1ty
, as.foster children. Th1s group tends to have more d1ff1ru1t1es 1n )

adjusting ‘to their new soc1a] setting, an unfam1]1ar cu]ture, and a new

language.

LANGUAGE PROFICIENCY

Almost all of the Korean-dominant and. Chinese-dominant 1nmigrants
had extremely limited English abi]ityiwhen they enrolled in the program. _

This language barrier serious]y affected their school perfor@ance, as

indicated by their poor'academic records and -high dropout rate.”

-.Comparatively speaking, programlstudents'from Hong Kong and

Taiwan have shown a_high .degree of literacy in English and Chinese.
" Students, from-the P.RtC. -- a small group in the program -- have shown

- . S )
' v



a rather low level of liferacy. However, their performaqce varied
according to yhethér they'céme f.rom urban‘dr rural districgs, ;nd their
fami]y'backgrouﬁds. Ethnic Cﬁ?ﬂése students from Vietnam, many of whom
were "boat people," lagged behind all the other groups in the use of both
English and Chinese. Many of these Viétnamese §£udents.a; who constituted
the largest percentége of program participants -- are o}eraged. - As the
program coord%nator commented, tnéée students needed- both intené}ve trafn-
ing and exfra tjme to complete their bigh~school.education; the prospect

_of being discharged from school at age 21 is extremely demoralizing for

these new Americans.

@
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IT. PROGRAM DESCRIPTION

A /

Y

BACKGROUND A - —

Newtown High Schoo]khgs fhe first school in New York City to
undertake a tax-levy bilingual phogram for Hispanic students. This
ocourhed in the 1960's when the'énee's Chinese population was small.

But as-the local Chinese community gnew, it became desirable to establjsh
Chinese-language courses to serve Newtown s continually increasing
Chinese enro]]ment. The Ch1nese/Korean b111ngua1 program was. initiated
in 1978; its original proposa] c1ted the 1ncrease of As1an students in
‘the city's public high schools from 1.5 percent (1968) to 2.7 percent
(1977). The 1981-1982 school year was the fourth\year of the progham,

and the final year of the current funding.cycle. w%

o,

PROGRAM OBJECTIVES' ‘ E N
: \
The Queens Chinese/Korean Bilingual Language Ants Resource

Center is designed to provide bilingual edpcational servioes and curric.’ur
materials to Chinese and Korean students enrolled in ghadesynine through
twe]ve at Newtown, and ancillary services to students at Bryant\H1gh School.
" The short-term objective is to prov1de program students with thewsk1lls
that they need to function in ma1nstrea? classes. The lcng-temm obJect1ves

are to help students complete their high school education and pursue

higher education, and to encourage the dévelopment of a positive se]f-imaqe.

In addition to these program goals, the Chapter 720-funded
component spec1f1ca11y proposes to eliminate or reduce content -area
' failures among the Korean and Chinese LEP students in social stud1es and

in Chinese language arts.



The program inc]udes the following components: classroom in-
struction‘(Eng]ish‘as a second language course, native languages courses
in Chinese and Korean, world studies, gToba] histocy, bjology); curriculum
development ; suppoftiveuservices (gréde advisement and guidance, family
assistance, extracurricular activities); staff development (in-service
training, me;tings and workshops, universfty courses); and parental

‘inv01Vement. The Resource‘Center also ;rovides nativellanguage,and
social studies instqﬁction to students at Bryant High School in addition
to part-tfme supportive services supplied by two Title VII-funded fami]y/

community liaisons.

PROGRAM ORGANIZATION

The program's relationship to the sqhoq] administration was -
: descrfbed in the 1980-1981 evaluation report. Briefly, it operatesd
under the admini§tration of the'prihcipa] of Newtown High School who
also subervises the assistant principa]s for administration, gﬁfdance,
and'subject areas. The project director administers the center's prcgram,
supervises staff, develops aytraining program; and diréﬁés 1iaisonsj,

with the community.

In general, the program is mature and well developed. Over
the past two years, a structural change has evolved which has resulted
in greater.intégration of the program into the schooi's academic life.
In the past, ai] biiingua] teachers were superVised by the éésistént
principal-in éharge of E.S.L. and'foreign-]anguagé in;truction. Now,

teachers attend meetings in their subject/discipline_departments, and

A
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work under the supervision of the assiétant principals responsible for

. fﬁese areas. In tﬁis way, teachers receive more specialized direction
and information from tﬁeir dep;;tments. .In addition, they are better
able to keep track of the corresponding mainstream courses to ensure that
bi]ingué]lcurricu1a parallel mainstreém content-area couhSes, and they.

can better follow up on the progress of mainstreamed program students.

°

Program-School Ré]ations

| In speaking witﬁ the sghoo]'s princjpa], the eya]uator.received
the 1mbfés§ion that he was committed to serving Korean- and Chinese- |
dominant students, and supported the program's short- and ]ong~term
objectives. 'He said that he was Qratified that annual evaluation reports
prepared for the state and federal goVernmen@s have aemonstrated that
the program is doing an excellent job; He confirmed thét fhe program's
new organization, 1linking biiingual teachers to subject/discipline
departments, had led to fuller integration of the program into the school's -
overall structure. He spoke of the project director as a pefson of
particular coﬁpetence who has kept up with the latest deve]opmehts_in

bilingual instructional strategies.

In his opinion, the neéa;forvq bilingual program for limited
" English -proficient (LEP) Students has been keeniy felt by the school's
administration and mainstream facuity, which generally support”the
program. The program staff hasxgstablished a cordial relationship with
the larger facu]ty; although some majnétﬁeam teéchers,have found that |

bilingual teachers tend to keep very much to themselves. Faculty meetings

" and schoolwide staff deve]opmént programs have beeén 1nstruﬁenté].in

~11-




entouragjng a closer relationship between the program arnd the school..

The principal stressed his full support for the program. If ,
Title VII funding ended, he would expect the program to’continue with
tax-levy funding, but the limited number of paraprofessionals might result

in more limited services to students.

2

STAFFING PATTERNS AND FUNDING SOURCES >
. During the 1981-1982 school year, the Title VII sfaff consisted

of the fo}]owing: one project director; two curriculum speiia1ists;

one gradevadJisor; two paraprofe§siona]s; and one secretary. Other

personnel included two community workers funded by D.C. 37, and E.S.L.

éﬁd bilingual content-éreé_feachers funde& by tax:1evy and Chapter 720.

~ Table 5 represents the funding sources of the instructional component..

9




TABLE 5.

Funding of the Instructional Component

r . Number of Personnel
Course - Funding Sources Teachers Paras

Tax-levy 4,2 _
E.S.L. Chapter 720 : 0.5
' Tax-1evy ' 1.6 gChinese)
. . 0.6 (Korean)
Native Language Chapter 720 - 0.5 (Chinese)

1.0 (Korean)

. ~Tax-levy 0.4
" Social Studies ‘Chapter 720 1.0 (Chinese)!- 0.5 (Chinese)
. ' . 0.8 (Korean)
Title VII 1 1.0
“Tax-Tevy 0.1 (Chinese)
Science : 0.2 (Korean) :
Title VII - 1.0 (Chinese)

.Total number of teachers-funded by tax-levy = 7.1
_.Total number of teachers funded by Chapter 720 = 1.8
.Total number of paraprofessionals funded by Title VII = 2

.Total number of paraprofessionals funded by Chapter 720 = 2.5

STAFF_CHARACTERISTICS

The bilingual staff members have an averagéyof ten years of .
mpno]ingual teaching experience and an aVerage of three years of bilingual
teaching‘experience. They repreéent a wide range of specialization and
are proficiént in different languages. One éufriculum sbecia]ist'has'
expert1se in history and education; the other concentrated in chem1stry
;and E.S.L. The paraprofess1ona]s spec1al1zed in biology, h1stony, and

economics, and were exceptionally well qualified.

-13-




IV. INSTRUCTIONAL COMPONENT

OVERVIEW '
| Newtown High School operates on double session. A1l bilingual
classes are offered in the second session which runs from 11:27 a.m. to
4:00 p.m. Each b1t1ngua1 c[ass meets for 40 m1nutes, five times per
week, In'1981-198?, the oiiingual program'offered the fo]]owino courses:
--mor]d studies in Cantonese/Mandarin/Korean; | M
;-genera1 science 1n Cantonese/Mandarfn/Korean;
. --g]oba] h1stor; in Cantonese/Mandar1n/Korean

--b1o]ogy in Cantbnese/Mandar1n

--native-language instruction in Chinese/Korean.

PROGRAMMING
The program aims toward transition to the mainstream within
two years. Students genera]]y receive b111ngua1 1nstruct1on in the content
“areas in the n1nth and tenth grades, and enter ma1nstream c]asses in
" the eleventh grade. Those who are not ready for or feel hesitant about.
'mainstreaming attend transitional c]asses-where content-area‘courses

are taught in simplified English.

Students are e1igib]e to participate in the program.when their

scores fall at or be1oWAthe twentieth percentile on_the Language Assessment

Batterxm(LABS. Each student's program is worked out by thedgrade'advjsor

whoAtakes into account such factors'asAtheir E.S.L. levels, the number

- of credits-earned-in the native country (if previous educational records

-14-



. *
are available) age, and motivation. . Each student's program consists=-
of intensive’E.S.L. instruction and/or transitional Engiish, bilingual

courses in the content areas, and mainstream courses, including mathe-

v .

matics), music, art, and physical education., The project director noted

that.this year students had more flexibility in their choice of elective

subjects.

In  order to serve students of different linguistic levels, the
program introduced tracking in many courses, including Chinese, Korean,-

social studies, and science. In a Chinese class where students varied

3

greatly in ]ahguage‘abi]ity,'the class was.dividéd into groups according
- . 4 o

~to a pre-test and a questionnaire.. The groUp with weaker nativefianguage

;kiljs was made up primari]y{of ethnic Chinese students from Vietnam,
whi]e'the'group with stronger skills- included brimarily students from
Hong Kong. and Taiwan, 'Sebﬁrate instruction and assignments were given

to ééch‘group; thése grogpings wereArathgr f]exible'and'students often

[

switched from one to the other.

3

 TRANSITION

3

' .Teachers énd students viéw'thé program as a vehicle for giving
_Studentsutﬁé compgtehcé and~the-conf1dence to énterfmainstreém c]asSgSi
Upon the completion 6? aﬁi E.S.L. courses up. to TR5A(transitioﬁa]'Ehglish)
and all available bi]ingua}*content-aréa courses, program students are

‘ready for transition. Ear)ier transition can be anrangéd'foc students .

[

-

* . . o '

* The project will accept, in lieu of official records sent from the
native -country, report cards or other documents indicating level of
education completed or an-affidavit ‘attesting to the number of yedrs
of previous schooling. ' N ’

: . -15-




who demonstrate outstanding academic ability and satisféctory progress
.in English. Student$ whose parents have requested mainstreaming are
retested on theiLAB;'and are allowed to transfer if their scores are

above thé twentieth percentile (equivalent to a sixth-grade reading Tevel).
Only one parent was reported to have made sUch a requést in 1981-1982, -
While it cannotfbe a;sumed that they are representative of the entire
program population, several students interviewed during site visits

said they were anxious to be mainstreamed.

- Mainstreamed students continued to receive guidance and sup-
portive services from the program. In 1981-1982, approximately 120 students
made use of such services while taking their content-area courses in

English.

NATIVE-LANGUAGE INSTRUCTION

The program provides a comprehensive curriculum of native-
language 1n§truction to each ]anguaée group. Chinese is offered_aﬁ‘ten,
(one-semester) levels: levels 1 and 2 emphas;ze pronunciation{ introducing
the Romanization system.> From level 3 on, Chinese %radition, customs,
contemporary_history,‘gnd Titerature are taught. Korean is offered at

. eight levels. Two teachers who specialize in different éreaé sharé the
teaching fn'one Korean ]evg] 8Agyd;s; one feaches Korean history/grammar

/

two days.per week, while the,o;ﬁer teaches Korean poetﬁy three days.

In classes where étﬁdents' linguistic levels vary gréat]y,‘

students have been divided into smaller groups (discussed in greater

- -16-




detail above under programming). As students reach the higher levels,
they work on translation to improve their command of English syntax

and usage,

I

The instruction in native languages in both fall and spring

of 1981-1982 are presented in Table 6.

TABLE 6

Instruction in Native Languages

Course Title

and Level Number Average
Fall and Spring of Classes Class Register
Chinese 1/2 3 o 34
3/4 5 5 27
6/8 3 <. 34
5/7/9 -3 34
Korean 1/3 2 15
2/4 . 1 19
5 . -1 .28
4/6/8 2 22

e N

The .center provides .bilingual instruction in global ‘history,

world studies,'genereﬂ science, and biology offered at two levels. Of
these subJects, students can reg1ster for the Korean, Mandar1n or

Cantonese c]asses (except for b1o]ogy wh1ch is offered only in Mandarin

-and Cantonese). The curr1cu1a and test1ng mater1a1 correspond w1th >

those used in mainstream ojasses. By rece1v1ng b111ngua1 instruction
and using materials in their native language, students are able to master
these courses as requ1red for graduat1on, s1mu1taneous]y an enV1ronment

is made available for them to deve]op their Eng]1sh skills accord1ng to

-, ,‘
. e
P S
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their individual abilities. Table 7 presents bilingual instruction in

content areas in the fall, 1981.

TABLE 7

Bilingual Instruction in Content Areas "(Fall, 1981)

Course Title Number of Classes Average Register
Cantonese global history 1 21
Mandarin-global history 2 16
Korean global history 1 ' 16
Cantonese global history 1 27 .
Mandarin general science 1 15
Korean general science 1 16
Cantonese biology 2 20
Mandarin biology 1 15
Cantonese world studies 2 . 29
Mandarin world studies 1 14
Korean world studies 1 17 .

Students take mathématics in the mainstreém since the subjéct
makes fewer linguistic demands. Math tutorials are set up by parapro-
fessionals who explain the different mathematical terms and concepts in

the students' native languages. - “

a

BILINGUAL CLASS OBSERVATIONS

/

In a social studies class, oral instruction was given in English
5 while words “on a vocabulary 1ist were written 1n'Ch1nesé°on the boérd. '
The topic wa§ thé Age.oz Reason, lIn defining ;iﬁilarities and_differences
bet&eén old- and new ideas,- students were encouraged to think over a series
of questions bosedbby the teacher in English. About two-thirds of class

time was conducted in English.

-18-



In a biology class, the student enrollment was over 30. The
teacher was aided by a paraprofessiona] uno performed c1erica1 work
. 'and‘answeredlindividual student's questions. It appeared that the bi-
]fngua] hand-out facilitated students' acquisition of certain more

sophisticated concepts.

An Eng]isn as a second language“class (TRé) was practically
oriented. The teacher stated thatjstudents learn to read,newspaper
articles and‘to understand the c]assified.section. They work on writing
short biographical statements, and 1earn to f111 out applications for .
employment or other off1c1a] bu51ness. The c]ass observed by the evalua-
tor was devoted to preparat1on for us1ng a dictionary; students wgrked .
on alphabetizing series of words. They appeared to‘perform willingly
and well on written work' but to have more trouple‘éxpressing'themselves ‘ »

orally. Girls in the class were part1cu]ar1y ret1cent, this corresponded

with the teacher s 1mpress1on of a typ1ca1 pattern in program c]assrooms.

A Korean language class observed by the evaluator was taught R
by a teacher and an educational assistant, The teacher presented new
material, fielding students' questions freqUent]y-and using the'black-
ooard to clarify difficult points. . She then turned the:class over to
the educational assistant, who returned a.test based on ]1terary passages
_which the class had read, and reviewed right and wrong answers. The

class was conducted ent1re1y in Korean.

'MAINSTREAM CLASSES

The number of students and the selection'criterig for main- -
stream class~enrollment during 1981-1982 are shown in Table 8.

-19- -
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TABLE 8

Student Enrollment and'Selection Criteria for Mainstream C]asses

Number of Students Criteria for
‘Content Area . ' - Fall Spring Selection
A]gebra , 38 . 47 | Placement
Intermediate algebra , 23 19 Placement
Geometry 24 20 . ~ "Placerdient
Eleventh-grade math 6 8 ‘Placement
Applied.math , 16 16 Placement .
Music - v 12 16 | Required -
Art © 16 - 20 | Required.
E.S.L. Typing" -9 12 ' Elective
- M,A.1IR. (Remedial math) 66 - 5¢. " _Placement
*Fundamental math’ . 28 31 ;| Placement
~ Physical education 228 3 Placement
- , — - — S —

Program students participated in Lwh mainstream courses as ;
art, music, and physical education as well as math.  In these classes,
and through their participat%on in the lunchroom and.extracurr{cular’

activities, bilingual students are integrated into the schoo] popula-

tion. o ' ' ' "
The short -term obJect1ve to prov1de program students with

the sk1lls necessary to funct1on in mainstream classSes was qu1te suiccess-
ful since 61 of the 102 students .who left the program were fully main-

streamed (seelTable 9). - S . ‘ o '}t:

el
~..




TABLE 9

-

. Number of Students Leaving théiﬁrogram
Reason For . - L . ’ T
Leaving Grade 9 | Grade 10 [ Grade 11 | Grade 12 | Total
Fully " ‘ o o

. mainstreamed 44 17 . 61
“Discharged/ e ’ v
transferred to ' I o . s
altern. program 1 3. : IV |
*Transferred to .o . . .
another school 7 13 : 1 1 ' 21
Graduated - . - N Y B 1
Returned to - " ) , - -
native country - 1 . ) 1

Removed from
program by

parental ‘option ' v 1 ’ . . ' 1
Discharged (Job) 2 L4 ; | 6
Discharged - o . l .
jBeason Unknown ) .3 = . ' 3
Truant *. . | . 1 | . R Y
Other | 1 | 2 K 3
Total | 14 25 .| 4 - -| 18 | 102

.Of the students that 1eft the program, ‘most (61) were ma1nstreamed

'Those that were not mainstreamed e1ther transferred to another
- school (21), were discharged in order to go to work (6), were
" transferred to an alterngtive program (4), were d1scharged for
unknown reasons (3), graduated, returned to their native country,
“were removed by parents, were truant, or ]eft for some other
reason (3).

P ’ . : o




INSTRUCTIONAL SERVICES AT BRYANT HIGH SCHOOL

One of the activities of the program during the 1981-82 schoo]
year was'the sett1ng up' of two new classes for Chinese students at
Bryant Hfgh‘School'4:?one,in’Chinese language arts (Level 3), and another
jn bilingual g]oba]‘history [1.  The Chinese 1anguage arts course was
estabTished under the aegis'of*the'foreign -language dupartment,‘ Taught'. '

by a Chapter 720-funded Ch1nese (Mandar1n and Cantonese) -demfﬁant

3

- teacher work1ng out of the Newtown Resource Center, the" c]ass was attended
by 28 students who were given fore1gn 1anguage cred1t after successfu]]y
complieting the course. A text ent1t1ed "Se]ected Ch1nese Read1ngs,"

deve]oped by the T1t]e VII- funded resource spec1a|1sts and parapro-

fess1ona]s was used. : -, ’u; N R

N R

« .~ The b111ngua1 Ch1nese g]oba] h1story IT class, cons1sted (1n ‘4."’“""

-7 spr1ng '82) of Ch1nese LEP students selected from a "Reso"rces"‘c1ass, C T
a social stud1es c]ass given in Eng]1sh for fore1gn born students of

can ethn1c backgrounds. The students enrolled 1n this c]ass were new °*

adm1ss1ons from ma1n1and Ch1na with an espec1a11y poor grasp of Eng]1sh
-‘therefore, the - course was conducted ‘with bilingual teaching methods.
", Supp]ementary mater1als, exerc1ses, exams, and tests. prepared in Chinese
. by the Title VII- funded staff at the Newtown Resource Center wére .used

'uby the students.




V. NON-INSTRUCTIONAL COMPONENT

~ CURRICULUM AND MATERIALS DEVELOPMENT

' Curricu]um-deve]opment’was'conducted by two resource special-
ists with the assistance of the paraprofessionals. During 1981-1982,
the bilingual program developed comprehensive bilingual purricu1a>in the
following areas: _ : A o
--Chinese language arts (usedaat Bryant High Schooi);
~=-world studies I and ITin Ch1nese and Korean, |
_--genera] science I and IT in Ch1nese and KoFean;
' --worid history in Chinese and Korean;
--biology in Chinese and Korean;d

--art materials in Ch1nese and Korean,

--bilingual economics vocabu]ary b1st in Chinese.

_ Due to changes in regu1ations instituted b&‘the Board of
Edutation duriné 1981-1982, global historyureplaced world history. ? Design-
1ng bilingual mater1a1s for th1s new course became the resource spec1a]-
| nnsts~ pr1or1ty. Ih draft1ng the1r work plan, they consulted content-

area teachers as we]] as students. For example, before prepar1ng the

b111ngua. econom1c vocabu]ary 11st "they asked students which were the

RN - ——
\--”‘~ . . T

most dgff1cu1t vocabu]ary 1tems 1n this area.

: '.-'\-\. S
~ g T

* The nater{ais~and76uréfcu1a were designed to meet program
“students’ speo1f1c~needs. Progran;deuéTooed materia]s have avoided
prob]ems with Chinese- ]anguage textbooks such as a d1fferent cultural
context and the literary style of" the Janguage used in. the texts wh1chl
has proved rather difficult for program students. |
o 2 |
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A social studies teacher stressed that development of'te*ts in
the native language does not discourage students from learning English,
Students are ashed.to read(the bilingual material at home so that they
can grasp the concepts in their native language before they “come to
class. Then;gduring class time, they are expected to be able to absorb )

English texts more rapidly and to speak in English about new concepts

with some confidence.

SUPPORTIVE SERVICES

Supportive services were primarily provided by the Chinese-
5peak1ng grade advisor'and two Title VII-funded family/community liaisons,

one Ch1nese dominant (Speak1ng both Cantonese and Mandar1n) and the
7.

other Korean dom1nant.

In addition to.her respons1b111t1es of test1ng, programm1ng,
and ma1nta1n1ng part1c1pants records the grade adv1sor counseled
'students in ‘the program. She worked w1th them in reso]v1ng academic’

problems, developing career plans, and dealing with adJustment’to their

new-setting.

The grade-advisor noted that the program's large nunber ofg
“overaged students urgent1y need supportive services. Mostlof these
students enrolled in the program at about age 20, and are liable to be
o d1scharqed before they have completed graduat1on requ1rements. Ind1v1dua1
mcounse11ng is needed to 1nform them of a]ternat1ve means -of. obtaining
h1gh school diplomas orw1deas about enter1ng the job market. She added‘

- that a few overaged students who left school have managed to comp]ete
- -24- -
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" their high school courses after attending evening courses for one or

two years, and have gone on to college.

In conversations in the lunchroom, several students reported
that they would consult the bilingual grade advisor fOr different types
of support1ve services, 1nc1ud1ng 1nformat1on about course requirements
and advice on academic matters., A few studentsvsa1d that non-b1}1ngua1
grade adv1sors had not honored ‘their program requests, and had made

1nappropr1ate placements. The grade adv1sor said that m1sconcept1ons

about requ1rements,had caused these comp]aints.,.

Program=students often-have problems stemming from their

- families' strained economic circumstances; many have part-time,jobs to
help their families. vFor those students whose academic work has been
affected by work- schedu]es, counseling has been provided to ass1st them -
in eff1c1ent t1me management, sett1ng 1ong~term goa]s, and seek1ng fi-
nancial ass1stance from social welfare agencies. This year, the program

- has made arrangements for‘guest speakers to present,tWo career.talks .
about the many career opportunities for.LEP students; The two family ,
workers, work1ng closely with the advisor, made phone calls and occas1ona]

| visits to consult parents in solving the problems that 1mpede program ‘

students academ1c progress.. |

| SUPPORTIVE SERVICES AT BRYANT HIGH -SCHOOL

E11q1b1e students at Bryant receive part-time services from

the two Title VII funded fam11y/commun1ty 11a1sons. Work1ng c]osely

~-Wwith Bryant S gu1dance staff, they g1ve help to stud .ts an id ‘parents,
'-trans]at1ng mater1als when necessary, and facilitate commun1cat1on (and

-25-
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.meetings) between home and school. They assist students whd have health
problems, and take part in cultural activities, such as adv{singithe

Korean Culture Club, and special events. In previous-years, the program .
made these ancillary services available to students at five other Queens

h{gh schools as well.

A'Chinese-dominant'teacher and a Korean-deminant teacher,
both Chapter 720-funded and wdrking out of the Newtown Resource Center,
_a]so prov1de Korean and Chinese students w1th ‘much-needed counse]1ng :
and tutor1a] services. One teacher works in a guidance funct1on one
period every day for a]] Korean students who seek her help. Th1rty
'Ch1nese students were d1v1ded into 10 sma]] groups of three; eacn small
group meets with the Ch1nese dominant teacher one per1od per week for

genera] guidance and tutor1ng in all subjects.

\
\ Both teachers translate school not1ces and 1etters to parents

\
\

- and students into the1r nat1ve languages, translate transcr1pts from the

students native countr1es into English, and act as 11a1sons between the"

school and Chinese and Korean parents when d1sc1p]1ne prob]ems are

encountered

STAFF DEVELOPMENT

_‘ Staff deve]opment activities were an ongoing part of the
program.. At the beg1nn1ng of each ‘semester, the prOJect d1rector .

conducted pre -service and 1n"serv1ce tra1n1ng for the staff as a who]e

and for 1nd1v1dua] staff members.

= R -26-
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Monthly facu]ty conferences, depqrtment conferences,'and bi-
lingual staff meetings were held to facilitate planning and coordination, "

and to broaden.the staff's understanding of general and bilingual in- -

" structional strategies.

A workshop on Chinese philosophical and cultural perspectives

was organized. Three sections of demonstration classes on Chinese

‘ calligraphy and brushwork were attended by all bilingual staff.

During 1981-1982, program staff members received training at
the following institutions of higper education:

Staff Member Courses o Goal Institution

Professional Comparative Functional M.S. ' Tong IsTand
' Histology 673 - -(Secondary University
' Sch. Ed.)
Professional Educational -Practicum Self-improvement Queensborough
' i ' Community College
E.S.L. Teaching Methods B Long Island
o 5 ; R - University -
Paraprofessional Accounting/Bookkeeping Se]f-improvehent -La-Guardia -
' . Community co]ege N
Parabrofe551ona1 "Accounting B.A. ' Pace Un1vers1ty
A - Finance o °
Chinese ’ '

Cobol Programming

: Paraprofeésiqna] Technical Math A - A.S. 2 _~Queensborough
oo T ' : C Electrical Community College
Technology : _

The succgss of the staff‘deve]opment_pfcéram can be seen in
the fo]]ow1ng staff achievements:
-one paraprofessional became qua]1f1ed as a resource teacher,

<-one classroom teach atta1ned a Ph D. degree in b1111gua1
educat1on : .

-27- .
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~ -=-one bilingual teacher was appo1nted as the b111ngua1 coord1nator
of -a school district;:

--one graduate of Newtown High Schoo] became qua11f1ed as a
paraprofess1ona1. : _

" During 1981-1982, the project director attended several

“~

professional meetings and conferences, 1nc]ud1ng:

’ --National Association for Asian and Pacific American
Educat1on Conference; ,

--TESOL : s1xteenth Annua] Convention;

--Nat1ona] Workshop on Refugee Educat1ona] Ass1stance.

‘Other members of the<staff attended local and reg1ona1 con-
ferences, sem1nars, and workshops dealing w1th bilingual ‘education or’

-

other re]evant topics.

PARENTAL INVOLVEMENT e | ’

The program sought to encourage parent 1nvo]vement in severa]
ways. F1rst the Parent/Student/Commun1ty Advisory. Comm1ttee, chaired
by the pr1nc1oa] held two- forma] meet1ngs each semester dur1ng the year.
The chief pu.pose was to 1nform parents about schoo] po]1cy, expectat1ons

for students, recent changes in requ1rements,“and-the curr1cu1um.

Parents were we]come to v1s1t the program off1ce every Fr1day
" to offer suggest1ons or react1ons, to raise quest1ons or to review mater1als
w1th the proaect d1rector. In 1981 1982, four open schoo] n1ghts were
schedu]ed during which teachers held conference w1th parents concern1ng

' students progress in school and the1r persona] prob]ems.

28T




In addition to these opportunities for monitoring their child-

]

ren's academic progress,.parents a]so had access to E.S. L; adult educa-
tion classes which 1ncorporated-a citizenship programs, -Eorty parents
enrolled in these classes and over ha]f of them completed the entire
course. These'classes not only improved their English proficjengy

but also served as an effective medium for communicating information
about program activities. Moreoyer, frequent f]yersoand notices were
distributed to parents and the 1arger community. This year, the program
has organ1zed various activities for parents 1nc1ud1ng spec1a] meetings,

"open day, and f1e1d trips to~Great Adventure and the Museum of
Natural History, organized to introduce American culture to parents of

program students.

AFFECTIVE DOMAIN
| In oenera1, students viewed~the program positiVeiy. They

realized their need to ‘enroll 1n b111ngua] courses which allowed them

to master content areas in their nat1ve languages, znd to learn Enq11sh

at a comfortable pace. As might be expected, some students had vary1ng
.~op1nions about'hi11ngua] c]asses, In a conversation (1n_Ch1nese) between

the eva1uator and students in the'lunchroom, some participants'commented

that certa1n courses proceeded too rap1d]y, and that they would learn

more 1f the pace were s]ower. One Korean-dom1nant student sa1d that. her

parents were re]uctant to have her separated for a s1gn1f1cant part of

‘the schoo] day from Eng]1sh dominant American students and teachers

" Some, students sa1d that they- cou]d seek academ1c he]p in tutor1a1 sess1ons. -

-

Other program stuuents who had been skept1ca] about the b111ngua] program
developed a pos1t1ve view after they were. ma1nstreamed.

-29-
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. _ A1l program students participated actively in extracurricular .
activities, including the Chinese cultural cTub,lthe Korean cultural club,
the Oriental and the Asia cultural club. In 1981-1982, the attendance rate
of program students was consistently high. No students were suspended,

and only 15 students lTeft the program for reasons related to health, wbrk,

overage, or change of residence.

Data on Newtown's June .1982 graduating class showed that
71 students had part1c1pated in the bilingual program. of these graduates,f
66 were planning to enter four-year colleges, and five to enter two-year
‘colleges. of the present program students, all h1gh school seniors (23)

planned to attend co]]ege.

During the eva]uatqr's visit, a few graduates of the pre-
vious year came back to the program offiee and discussed"their educa-
tional and career p]ans w1th the project director and staff members.
A]umn1 still cher1shed their re]at1onsh1p to the program, and were

anxious to participate 1n program events such as As1an.N1ght,'




. v

VII. FINDINGS

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS .

The‘following section presents the assessment instruments and
procedures, and the results of the testing to evdluate student achieve-
ment in 1981-1982. Students were assessed in‘English-]angyage develop-
ment, growth in their masteryhof their native language, know]edde of
their cu]tura] heritage, mathematics;'social studies, and science. The

following are the areas assessed and the instruments used:

Eng]1sh ach1evement -- Stanford Achievement Test Pr1mary
III Level: .

Reading and native 1anguage arts achievement -- Teacher-
made tests ' : :

Mathematics performance -- Teacher-made tests

Science performance -~ Teacher-made tests

S - Social studies performance -- Teacher-made tests

“chance variation alone; i.e. is stat1st1ca11x_s1gn1f1cant.

Cultural heritage'--iTeacher-made tests

Attendance -- School and program records

2

Statistica1'and,educational significance are reported for pre/

post standardized tests of . English reading achievement in Table 10. The

same ana]yses were done on the results of pre/post teacher made tests of
nat1ve language arts and read1ng ach1evement. Stat1st1ca] s1gn1f1cance
was determ1ned through the app11cat1on of. the: corre]ated t- test mode].

This’ stat1st1ca] ana]ys1s demonstrates whether the d1fference between

pre- test and post-test mean scores is 1arger than wou]d be expected by .



¥

This ana]ys1s does not represent an estimate of how students
would have performed in the absence of the program, No such est1mate
could be made because of the 1napp11cab111ty,of test norms.for this

population, and the unavailability of an appropriate comparison group.

Educational significance was deterhined;for“each grade level
by calculating an’"effect size™- based on observed summary statistics
using the procedure recommended by Cohen. An effect size for the cor-
re]ated t- test mode] is an est1mate of the difference between pre-test
and post test means expressed in standard deviation un1ts freed of the
1nf1uence of sample size. It became des1rab1e,to estab11sh such an

~estimate because substant1a1 differences that do exist frequently fail
to reach statistical significance if the number- of observations for each

unit of statistical analysis is sma]l S1m11ar]y, stat1st1ca]]y s1gn1f1-

cant d1fferences often are not educat1ona11y mean1ngfu]

Thus, statistical and educational s1gn1f1cance perm1t a more.
mean1ngfu] appra1sa1 of proJect outcomes.' As a rule of thumb, the follow-
Jng effect size 1nd1ces are recommended by Cohen as guides to interpreting

educationa],significance (ES):

low ES

a difference of 1/5 = .20

]
L]
(3]
o

1]

a difference of 1/2 moderate ES

high ES

i
L]
o
O
n

a difference of 4/5 =

*Jacob Cohen., . Stat1st1ca] Power Ana]ys1s for the dehav1ora] Sciences
T (ReV1sed Ed1t1on) - New York: Academic Press, 1977 Chapter Z.
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Information is proVided on students' performance in native
~'language arts and reading at various test levels. Performance break-
down by level are reported‘by‘]anguage: Chinese-Cantonese (Tabfe 11),
Chinese-Mandarin (Tab]eflz);:Viethamese (Tablé 13), and Korean (Table 14).
‘ . | s ' ,// - .

Rates of success of students in mathematics, science, social
'studfes, native 1anguage/arts and cultural heritage courses taught ‘in
the{bi]ingua] program are reported by grade. These tables contain the
numbers of students reported‘as taking the re[evant:courses and the
'percent‘passing, for fall and for spring courses separately. . Data are
also reported for program students who were taking mainstream.courses
1n the same content areas and rece1ved 1nstruct1on in Eng]1sh only.
Tab]es 15, 16, and 17 report data for performance in subJect areas by
grade.‘ | | o |

A, compar1son of the attendance rate of program<part{c1pants
w1th that of the school as a who]e is presented in Tab]e 18. This
tab]e conta1ns the average rates” for the school and for the program
(by grade), the percent difference, values of the z statistic, and 1ts
level of statisticalmsfgnificance. A]though the z statistic used here
1s s]1ght1y d1fferent than the t descr1bed above, it aga1n 1nd1cates
the extent to wh1ch the observed percentage d1fference varies from what

m1ght be expected by chance.
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- TABLE 10

English”ﬂchiévement o

4

Significance of Mean Total Raw Score D1fferences Between Initial
~and Final Test Scores in English Read1nq Achievement of
~ Progran Students with Fall Instructional Treatment ongthe
Stanford Achievement Test, Primary 111 Level, by Grade ;

{

Pre-Test ¢ | rost-Test - 5 Co , - T ;?‘v

| Standard Standard .. Mean, - Corr,  T-  levebof - Educational ™

rade N Mean Deviation Mean Deviation:' Difference Pre/post test Significance Significance

9B %S 10 W8 A8 M) 0E LS 0 L0

Conow ke mE w7 @8t B 0§ B0 LK ¢
Sl R G4 L wd 18] W6 08 W3- 0 L
IS - ‘ .. T 1, .

§ | | N

o9 ws WE IS 2L T3 08 38 0 L. 0%

- . ’ g
” - e . \ . et
{ A B . ‘ ™

WL 29 765 - 20 96 N2 W20 195 0Ly

t
-

In general, nwmmpm-mdwﬂ¢w&dmt%5ﬁﬂwdkﬁwmwtkﬂsMw.‘
gains that are statistically and educationally 51gn1f1cant The results met the
program obJectlve of stat1st1cally significant’ ga1ns. | , . \‘ ‘“f'e_

i

=]

W Students at all grade 1evels show gains that are h1gh1y 51qn1f1cant statlst1cal1y ”ﬁfff"i.' ; d
and educatlonally. : oo




TABLE 11
Cantonese Language Arts and Reading Achievenent

Significance of Nean Total Raw Score D1fferences Between In1t1al‘

and Final Test Scores in Cantonese Lanquage Arts and Read1ng

- Achievement of Students with Full Instructional Treatnent on
Teacher-Nade Tests, by Test Level |

"o

. PreTest post-Test L A
Test Standard  © Standard  Mean Corr, ~ T-  level of  Educational
Level N Mean [Deviation Mean Deviation . Difference Prefpost test Significance Significance
%5 M8 WLl BL6 %1 6 08 66 o LB
2 W %8 B2 ®3 W0 54 oM %6 o L
B T SO A S % T U X B Y - VAR N R
I : - B - . : : '
G 4 6 85 52 83 6 48 - 099 80 - 0 137

Cantonese- speaking. students pre- and post-tested on teacher-nade fests‘of”lanquaqe ‘
and reading at Tevels 1-4 show gains that are statistically and educat1ona11y

s1gn1f1cant




\ TRLE 12
\ | Mandarin Language Arts and Reading Achievenent

Significance of Mean Total Raw Score Differences Between Initial
and Final Test Scores in Mandarin Language Arts and Reading
 Achievenent of Students with Full Instructional Treatment on

Teacher Made Tests, by Test Level A

Pre-Test - Post-Test | A L
Test Standard Standard - - Mean Corrs T- Levelof - Educational
Level N Mean Deviation Mean Deviation Difference Pre/post test Signififance Significance -
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..ﬁandarin-speaking Students pre- and post-tested on teacher-iade tests of lanuage and ( ¥

-~ reading at Tevels 1-4 show gains that are statistically and educationally significant,
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TRLET)
Vietnamese Language ths'and“ReadngAchiéveﬁént |

| 'S1qn1f1cance of Mean Total Raw Score Differences Between Initial
and Final Test Scores in Vietnamese Language Arts and Read1ng |
* Achievement of Students with Full Instructional Treatment on.
Teacher- Made Tests by Test Level

.

Pre-Test Post-Test

Test ~ Standard  Standard -+ Mean - Corr, - T Level of Educat1ona1

Level N Mean Deviation Mean Deviation D1fference Pre/post test S1gn1f1cance S1qn1f1cance
R TR T Y B PR S ST S R
A N B R T

“The nunbers are too To fof’é-;;tést analysis to. be meapingful. | e

N .

Vietnamese- speak1ng students pre- and post«tested on teacher-nade tests

of 1anquage and reading at level 1 show gains that are stat1st1ca11y and o .
educat1onally s1qn1f1cant. S - | :j"




TABLE 14~

Koreen Language‘Arts and Reading Achievement

Significance of Nean Total Raw Score D1fferences betueen Initial .
and Final Test Scores in Korean Lanquage Arts and ,
 Reading Achievenent of Students with Full Instructional Treatment
oo Teacher Made Tests, by Test Level
. PreTest .7 Post-Test o g RN
Test Standard - Standard  Mean Corr, = Level of Educational
- level N Mean Deviation Mean Deviation Difference Pre/post test S1gn1f1cance S1qn1ficance
I R N T R B Y A R
21 OBE 80 B0 83 63 0%l e L
Lol Uiel %2 4 el e 85 o . L
i do05 00 79 868 13 68 -‘-0;82:.|jl‘3.3 03 o . jg1,21e*jﬁ(
.Korean-speaking students pre- and post tested on teacher-made tests of lanquage AR
and reading Tevels 14 show gains that are stat1st1cally and educat1ona11y
| 51gn1f1cant




“ TABLE 15 o

Number and Percent of Students’Pass1ngTeacherQMede Examinations
in Subject Areas by Grade and‘Language'of Instructton.(Fall) M

ENGLISH  © | NATIVE LANGUAGE L TOTAL
. Number Percent o Number Percent " Bercent”

Methematrcs 9
10
11

SUbJECt  Grade

. N~ Passing - Passing N Passing  Passing | N Passing’

61" . 45 B8 | 2 o1 5.0 |6 7.0
W el |2 2 100 (1§ 8.0

DS S () N - |1 a0
176 143 8.2 ¢3 750 180 8L

10
11

e T TR X Y

wom 6 ., @ B0 (9 L0

1 1000 | 1 1000 °

Lot 100 0 1300 13 869 W1 L9 -

10
11

- B B ... 99 |6 99
75 ®m7 | m w0, s 9L

1 1= 1000 1 11 000 |2 1000

‘hzqeneral students surpassed the 0 percent passrng rate set as the Erogram obJectrve‘tn

grades in. the subject “areas taught.rn Eng}rsh and in. those taught i




TABLE ‘16
Number and Percent of Students Passing Teacher-Made Examinations

in Subject Areas by Grade and.lLanguage of Instruction (Spring)

" ENGLISH NATIVE LANGUAGE | sprivg TOTAL:
o _ ‘ _ Number _Percent : ~ ‘Number Percent Percent
“Subject Grade . N Passing . Passing. N  Passing Passing. ‘N Pass1nq
Mathematics 9 65 44 61T 2 - 2 1000 |67 '
.- . 1 us 100 87.0 | " 4 4 1000 119
_ I 1 100.0 - . - |
TOTAL . 181 145 8.1 © 6 6. - 100.0- 187
Science 9 - - 67 - 52  77.6 ‘| 67
5 10 "1 10 . 1000 | 68 .60 882 |78
on - - e .1 1 . 100.0 1
TOTAL 10 . 10 100.0 136 113, . 83.0 146
Social . 9 1 1 100.0 82 61 ,  74.4 | 83
‘Studies : o . ' ' L . o
5 S0 . 47 4 ~100.0 116 109 © . 94.0 (120
n - - L IR S TR [/ X 1
15 . 5 160.0 19 1711 T8 208

:In genera], students surpassed the 70 percent passing rate set as the program: obJectlve 1n
fa]] rades 1n the subJect areas. taught 1n Eng]1sh and those taught 1n the nat1ve 1angu ge.




"TABLE 17
Number and Percent of StUdehts Péssing
Teacher-Made Examinations in Native Language Arts and

Cultural Heritage by Grade and Semester

!

(Y

[

"1 FALL 1981-- ' SPRING 1982
) Number - Percent -Number _ Percent
Subject Grade N Passing Passing N Passing Passing |
R ! ’ . ' . : ) - . ] ‘o“ ‘ )
.- NLA 9 57 47 82.5 72 66 ) A
10 132 117 886  [.132 , 127 +96.2 |
11 |54  °s4  100.0 53 53 100.0
12|17 17 1000 _ 4 14 - 100.0
. TOTAL | 260 235 90.4° 271 260 96.0
Cultural = 10 9 . 9 - 100.0 9 9 . 100.0
" Heritage L S . : —
11 |53 53 100.0 537 53 100.0 -
172 |23 23 . 100.0 S 20 20 100.0-
CTOTAL 8 . 85 11000 82 82 .. 100.0

~«In general, students surpassed the 70 percent rate of passing’
set as the program‘objective for native language achievement
-and cultural heritage, in all grades both semesters. These
results were interpreted by the program director as an indication
of students’ positive attitude toward their.native.cultures.




< TABLE18 - . . 5 :
.Signif?eance of the DifferenCe Between

2

Program and School Attendance Percentages

: {4,
’ ‘ Mean Standard )
. Grade N  Percentage  -Deviation _
9 103 961 7.0 Tt
10 147 95.5 6.6 |
1 1 98.9 0.0 -
. TOTAL 251 1 95.8 B A |
b Average School w1de Attendance Percentage' 87t§6€ .
- T Percentage ‘ :
/. -+ Difference = 8.24 2z = 3,79 p = .0001v
.The d1fference between the attendance percentage of program . VZL'T‘} );,ii
students and the school-wide attendance is 8.24. percentage — " ..., ¢
points. This d1fference 1s stat1st1ca11y s1gn1f1cant at the T
.J001 1eve1 o i S ' S E e

.The mean percentage ranges from 95 5 for grade 10 to 98 9 for :
grade 11, . A ‘ _




VII. : CONCLUSIONS AND RECOMMENDATIONS
The evaluation objectives and the results for each area are

«

as follows, _ a

Objective: Chinese and Korean bilingual: curriculum materials

developed by_the Tjt]e VII program wi]] be effective. .

Findings: .Curriculum has been deve]oped for all content
: areas- - .

Resource specialists were able to coordinate and
reinforce curr1cu1um effectively through the new .
. coordinating network of bilingual teachers attend1ng
.- their subJect discipline departments.

ObJect1ve The program staff w11] deve]op and maintain their

know]edge and competency in the ph1losophy, pr1nc1p]es, and practices of

[y

b111ngua1/b1cu1tura1 educat1on.

F1nd1ngs Five staff members have taken courses ‘in 1nst1tutes
- 0of higher education; :

One staff member rece1ved a Ph.D. in b111ngua] educatlon,

"A s1gn1f1cant number of staff members have part1c1pated
in c1tyw1de or statew1de conferences and workshopS'

Three staff members have made noticeable professional
advancement - .

Objective- A s1gn1f1cant number of student part1c1pants will

v

comp]ete a h1gh school educat1on and w111 deve]op the necessary sk1lls

and att1tudes for adm1ss1on into co]]ege.

\

e o FJndings: Seventy-one graduates of the 1982 c]ass were former -~
' o part1c1pants in the bilingual program,
o L ' A1l of them have been adm1tted 1nto e1ther four-year °

¢ or two-year co]]eges.'

»




'STUDENT ACHIEVEMENT * | L

. ' Objectfve: ‘Students will achieye statistically significant

.

&= .05) gains in Eng]ish reading.

T1t1e VII - Statistically significant d1fference between pre-
.: and rost- test scores on the Stanford ‘Achievement . Test.

Chapter 720 - statistically s1gn1f1cant d1fference between
_ expected and post-test -scores on the- Stanford Achievement
TESt- . . -~ -

Findings: 'In genera], students pre- and post- tested on the
- Stanford Achievement Test showed gains that are
- statistically and educat1ona11y s1gn1f1cant at’
the .01 Teve]

¢!

"The analysis of d1fference between expected and
post-test scores was not done because test norms -

- Were not considered to be appropriate for the
program population. . ‘ o

D VAR

0b3ect1ve' Improvement demonstrated on the New York C1ty

- Language F]uency Sca]e. . ) -

"

Title VII - At least 60 percent of the students will 1mprove
~ one scale point, except those rated "A" 1n1t1a1]y.

.Chapter. 720 - _At 1east 70 percent of the students will improve
at least one scale point in the express1ve section on levels
“A-D." Students rated "E" or "F" will 1mprove to at least a0
"D" level. .

" Findings: Data'needed to evaluate this objective were not
- . provided.” Achievement in English was measured by -
" the Stanford Achievement Test (see Recommendat1ons)

’

-
“
’

Objéctive' Students will. pass contentJarea courses.
/ S
T1t1e VII and Chapter 720 - At 1east 70 percent .of the N
d / students'will exceed the 65 percent passing criterion in
/ the subject areas, (Note: The Chapter 720 obJect1ve
~applies only to social studies.) - . =

-44‘ . . - =




- Findings: In genera], students surpassed the 70-percent pass1ng
: rate in all grades in the subject areas taught in
Engllsh and those taught in the native language, both
_in the fall and spr1ng semesters. While the objective
’ ' ) specifies a minimum percent of the program population,
' findings presented are those for a]] students. for whom
data were reported. ’

Objective:‘ Students wii] improve the{r performance in. native
language arts and read1ng courses.

T1t1e VII and Chapter 720 - At least 70 percent of the students
will surpass the 65 percent criterion for pass1ng in the nat1ve
language arts and read1ng courses.

Ly

- Findings: In genera], students surpassed the 70 percent passing
rate set as the program objective. Data were reported
for more than 70 percent of the program students.
Overall, these students surpassed the program objective -
in all grades, in both fall and spring semesters.

Analysis of pre/post teacher-made tests of native®

, language and reading achievement show that gains

> made by all -language groups were s1gn1f1cant both
stat1st1ca11y and educat1ona]]y. '

¢

’

Objective: ‘Parents will 1mprove in Eng]1sh ‘ ;

":.T1t1e VII - Sixty percent of the parents participating in
E.S.L. instruction will score above 70 percent on teacher-a
made tests. :

Findings: Data needed to evaluate -this objective were not
provided. However, under the Parental Involvement
= _ section (page 26), it is reported that, of 40 parents
=0 . " enrolled in E.S.L. classes, more than ha]f completed
o " the éntire course (see Recommendat1ons)

< i

: Objective' Students will 1mprove their attendance rates.
«Chapter 720 - There will be a stat1st1ca11y s1gn1f1cant
difference between the attendance rate of program students
and the school-wide student popu]at1on. The difference in ,
. favor of program students w111 be s1gn1f1cant at the .05 level,

I~

N
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‘Find1n§s: The d1fference between. the attendance percentage of

; program students and the school-wide attendance is ,

‘ 8.24 percentage points, and is statistically signifi-
' cant at the .0001 Tevel. Therefore, the program

\ surpassed the criterion set as the obJect1ve. '

In summary, it may be concluded that the project has made
. cons1derab1e progress toward 1ts dltimate goa]s, and has substant1a11y

met its obJect1ves kor the year of operat1on.

The evaluation team rermmends the fo]]owing:

‘1. Progra\ staff‘shoU1d_cont1nue their cooperat1Ve endeavors
to open communicatio channe]s'togpromoté understandmng.among~thelmu1t1-
ethnic groups in theﬁschoo} and in the community.

2. One pahaprofess1ona1 m1ght be’ ass1gned to he]p the bilingual
grade adv1sor, to reduce her work]oad and to 1ncrease her ava11ab111ty

to students, espec1a]1w overaged students who‘need a great ‘deal of

-
e

.assistance.
3. Additionl] counseling geared toward the specific‘concerns

\

) of'overaged students m?bht be provided. They need specific advice

Aabout a]ternat1ves wh1ch will help them-to cope with the prospect of

1eav1ng schoo] w1thout a d1ploma..

4

4, 0rnentat1o groups.might he1p for new program studentsto
| enhance their understand\ng of program purposes and to deve]op their

social skills in a re1axed, informal sett1ng.
\

5. The program shou]d cons1der expand1ng the use of 1nstruct1on

5

in English in content area c1assrooms in order to‘break student/teacher

a

dependency and to reduce the risk of students fee11ng 1ost and 1nadequate

once they leave a b111ngua1”sett1ng.




6;‘ The program might‘work,towafd éxpandfng'paréntal jnvblvéQ:

"ment in formulating its instructidna]'gba]s and extracurricular adtiyitfes.
7. The.program should review its objectives and reyige them -

as necéssgry és 1;5 p0pu1ati§n chahées'pver tjme;:-A]T‘effdrts'shou]d be

made to measure séudeht and_program'outcomés, and to provide the'nécessary

ta

data, in accordance with the objectives proposed-for evaluation.




